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In this issue  

 

Lunch + Pumpkins = Belonging 
 

Truly the theme here at UCFV’s Hope Centre is belonging. 
Until a student has a firm sense of membership, I believe that his or 
her  relationship with us will be at risk.  Some of our students will auto-
matically have a sense of belonging because of their ability with the sub-
ject matter.  Some have been coming to the centre long enough to know 
where we keep the mugs and coffee and how to jiggle the handle on the 
toilet in the handicapped washroom – this also tells them they belong.  
For others the slot into which they fit is more elusive, and by offering a 
variety of experiences, we increase the opportunity to connect… hence 
the Tuesday Lunch Group. 
 
Each Tuesday our students enjoy 
lunch, compliments of Hope’s 
Champion of Literacy.  Our bene-
factor (who prefers anonymity) is 
an avid supporter of countless 
literacy initiatives in Hope and as 
such, has arranged to have lunch 
delivered, once a week, to the stu-
dents in our fundamental level 
math and English classes.  Spend-
ing this hour together allows us a 
chance to get to know each other 
in a way that differs from class 
time.   It’s not all about the eating; 
it’s about playing together, peeking at what’s going on in the world around us 
and inviting our students to become part of UCFV.    
 
Each semester I look for a focus for the bulletin boards and activities I plan for 
our campus in Hope.  When students take the plunge into upgrading their edu-
cation,  they often feel like a fish out of water.  I want our centre to be a place 
where students are comfortable and feel welcome.  
  
 In September, one of our English instructors, Susan DeLong, chose ‘play’ as 
the theme for her classes.  Her goal was to inspire writing assignments by hav-
ing the students think about the relationship between work and play.  She in-
spired me to carry this theme throughout UCFV’s Hope Centre.   
 
One of the places where play has shown up is at our regular 
Tuesday Lunch Group.  After watching the movie Born Into 
Brothels, we talked about the producer’s motivation relative 
to the children involved.  On other Tuesdays, we’ve pondered 
such matters as “what one question would you ask a psychic 
about the future?” and “would you stop eating junk food in 
order to live 5 years longer?”  We’ve 
cracked out the games and had a Piction-
ary challenge.   
 
We’ve fired up the drill to create some of 
the very impressive jack-o-lanterns  you see 
pictured here.  (continued on page 6) 
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GROUNDWORK 
Groundwork is published three times each year by the Adult 

Basic Education Association of British Columbia.   
Opinions expressed herein do not necessarily reflect the 
policies of the ABEABC except where explicitly stated. 
We encourage participation from members and others.   

Submissions are welcomed.   
Send manuscripts and accompanying photographs to  

Ruth Vandenbor at  
 University College of the Fraser Valley 

 45635 Yale Road, Chilliwack, BC  V2P 6T4  
or by email to:  ruth.vandenbor@ucfv.ca 

Any part of Groundwork may be copied or used by others, 
but we request that any use of Groundwork materials be 

attributed to the author and Groundwork.   
Many thanks to our contributors to this issue.   

Editing, design and layout for this issue by Ruth Vandenbor. 
For subscription information,  see back cover.   

The ABEABC homepage can be found at: 
http://www.abeabc.ca/ 

This is part of the National Adult Literacy (NALD) Database’s 
home page at http://www.nald.ca 
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From the President 

President’s Message - Nita Jacob 
 
It is hard to believe that Christmas is just around the corner!  
When I worked I usually had all my shopping done by now.  Not 
so this year, as I am finding retirement as busy or busier than 
when I worked five days a week! 
 
I was pleased to be invited on behalf of the Association to attend 
the official announcement of the ReadNow BC announcement on 
September 7, 2007.  It is certainly great news that the Govern-
ment of British Columbia is taking laudable steps forward to 
make education available to all citizens of this Province.  How-
ever, what I see is too much emphasis being focused on on-line 
education.  Granted this kind of education model works well for 
some, especially those better or well-educated students (who of-
ten come to us after immigrating to Canada), but it has been one 
of the least effective overall strategies in terms of success rates 
for others.  That is, the number of students completing courses or 
programs using this on-line model is minimal if they come from 
the undereducated population, whether they have been born in 
Canada or have immigrated here from other countries.  Some 
experience more success if they also have the support of instruc-
tors, while others simply cannot function in this environment and 
need to have the face-to-face interaction and support provided by 
instructors in order to be successful. 
 
The Adult Educator Certification is an issue the Executive Board 
discussed at our November 3, 2007 meeting.  Although our Asso-
ciation has focused on professional development and always dis-
tanced itself from political issues, the Board agreed to forward a 
letter of support for those instructors of school districts who have 
been or may be laid off due to the non-recognition of training and 
experience in the field of Adult Education.  A copy of this letter 
will be included in this issue - provided there is space - or will be 
e-mailed to the Membership at large. 
 
My personal opinion on this situation is one of great frustration.  
During my over thirty years in the field I have seen initiatives 
begin, some fail and others succeed in an attempt to have the cer-
tification and evaluation of Adult Educators which parallels other 
training recognized – be it K-12, college instructors or even uni-
versity instructors.  Our colleagues at the School District level are 
being directed to acquire re-training at a huge financial cost, not 
to mention that the practicums will be held in K-12 classrooms.  I 
see this re-training as unnecessary except when an instructor 
wishes to have the additional K-12 certification!  If it is deemed 
necessary for some to have a practicum at all, then it should take 
place in an adult classroom.  However, it would make much more 
sense for the B.C. College of Teachers (BCCT) to sit down with 
experts from the field, including Universities, Colleges, School 
Districts, Adult Instructors, and relevant Associations to evaluate 
the credentials that many of these instructors already have! 
 
There should be, at the very least, a ‘grandfathering’ of those 
who have been employed - many of whom have years of experi-
ence working with adults - so that they may keep the positions 

they have had until retirement.  I look forward to future discus-
sions with relevant Government Ministries and relevant Associa-
tions and Agencies and  I welcome any response from you, the 
Membership, in regard to this issue.  Letters to the Ground-
work Chair, Ruth Vandenbor can be e-mailed or mailed to the 
address on the inside front cover of this issue. 
 
I would now like to take the opportunity to wish you and yours 
the Best of the Holiday Season and I look forward to seeing all 
of you at the 2008 ABEABC Conference at Camosun College in 
Victoria next May.  Advanced details of the conference can be 
found in this issue. 
 
The opinions expressed in this article are those of the author 
and do not necessarily reflect those of the Members of the Adult 
Basic Education Association of British Columbia. 

December 4, 2007 
 
The Honourable Gordon Campbell, Premier of British Colum-
bia 
The Honourable Shirley Bond, Minister of Education 
The Honourable Murray Cole, Minister of Advanced Educa-
tion 
The B.C. College of Teachers 
The B.C. Teachers’ Federation 
Directors & Managers of Continuing and Community Educa-
tion 
   Departments of School Districts 
 
To Whom It May Concern: 
Subject:  ADULT EDUCATOR CERTIFICATION 
 
As the President of the Adult Basic Education Association of 
British Columbia I am writing to you on behalf of our Mem-
bership, our Students, and our Communities to address the 
current issue of Adult Educator Certification.  Our Association 
is one that encourages the professional development of those 
professionals working in the field, and any others with a vested 
interest, in order to provide better services and thus more op-
portunities for adult students. 
 
Over thirty years ago the field of Adult Basic Education was 
pioneered by volunteers from all walks of life – retired teach-
ers, business persons, interested parties, etc.  The focus of this 
group of volunteers was to help adults complete their educa-
tion thus giving them an opportunity for a better quality of life 
and giving them the tools to become a better citizen in their 
community. 
 
Adults are NOT your typical K-12 students.  They are and they 
see themselves as the ‘failures’ of the K-12 system and they 
enter adult programs tentatively as their recollections of school 
are, to say the least, negative.  However, they are mature, more 
specific about their needs, expect to be listened to and have  
(continued on page 22)  
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Vision Statement 

 

The Adult Basic Education Association of 
British Columbia is an organization proac-
tive in the development of policy, delivery, 
and evaluation of accessible, relevant, high 
quality education for adults in British Co-
lumbia. It s vision focuses on excellence in 
professional development and recognition 
of the unique perspective of the practitio-
ner in the design and implementation of 
policy and programs. 

 

Activities 

As a member of the Adult Basic Education 
Association, you will: 

Learn skills and share ideas at Associa-
tion-sponsored workshops throughout the 
year. 

Develop professionally at seminars and 
workshops offered during the annual con-
vention. 

Develop contacts with colleagues 
throughout the province and Canada. 

Help represent your interests and con-
cerns on a province-wide basis. 

Demonstrate support for the development 
of high-quality learning opportunities for 
adults in British Columbia. 

 
Priorities & Meetings 

 

People in the Adult Basic Education Asso-
ciation of British Columbia: 

• Care about high-quality learning oppor-
tunities for under-educated adults. 

• Work with others involved in adult edu-
cation. 

• Raise Awareness of the basic educa-
tional needs of British Columbians. 

• Publish Groundwork, a professional 
publication for adult basic educators in 
British Columbia. 

• Donate awards to outstanding students 
in each member organization. 

 

Mission Statement 

The Adult Basic Education Association of 
British Columbia is a professional associa-
tion which fosters and promotes excellence 
in adult basic education instruction and 
programming. 

 

 

Membership Information 

Membership in the ABEABC is open to you 
if you are involved in: 

• basic literacy programs 
• ABE 
• native adult education programs 
• literacy in libraries 
• ESL programs for adults 
• workplace literacy programs 
• correctional institution programs 
• GED and college-prep programs 
• community-based programs 

ABEABC is the only association in British Columbia where adult basic  
educators from various ministries come together to foster  

excellence in adult basic education. 
G R O U N D W O R K  
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September 7, 2007: 
All Adult Basic Education To Be Tuition –Free in BC 

The Province is investing 17.5 million under the second Phase 
of ReadNow BC to make adult basic education tuition-free and 
increase financial aid for adult learners. 
 
Advanced Education Minister Murray Coell and Education Min-
ister Shirley Bond announced that the change will be brought 
about in three stages. Effective Sept. 7, 2007 all students can 
take courses free of charge through the Province’s virtual 
school, LearnNow BC. 
 
Starting January 2008, all students will also have ac-
cess to tuition-free adult basic education courses at 18 
public post secondary institutions around BC. The 
third stage will start September 2008 when all students 
will be able to take free adult basic education courses 
through school districts. 

 
The Ministry of Advanced Education is also providing more 
than $17 million over the next three years for grants that help 
adult basic education students pay for books, supplies, transpor-
tation and child care while they study at a public post secondary 
institution. 
 
October 24, 2007: 

Province Hosts Innovative Workplace Literacy Conference 
The first conference to be hosted by the province on essential 
skills will bring together national and international 
experts along with government, educators, employers, labour 
and community organizations from all over BC.  Nine skills 
have been identified as essential for individuals, and the organi-
zations they work for keep pace with the changing workforce. 
They are reading, writing, numeracy, using documents, using 
computers, oral communication, working with others, continu-
ous learning and thinking skills. BC’s booming economy has 
created unprecedented demand for skilled labour. 

 
September 2007: 

Adult Opportunities Action Plan 
The Government of British Columbia released an Action Plan in 
its commitment to making BC the best educated, most literate 
jurisdiction on the continent. 
 
The Ministry of Education is responsible for literacy coordina-
tion under the ReadNow provincial Literacy Action Plan and the 
Ministry of Advanced Education has the lead on adult literacy 
and lifelong learning in BC working with other government 
ministries. 
Four major objectives have been identified; they are: 
 
1) The approach to adult literacy and lifelong learning is coor-

dinated. 
2)  Articulated adult literacy programs across all delivery sys-

tems support learner success and provide pathways to 
higher education and jobs. 

ABEABC GOVERNMENT LIAISON REPORT :  December 2007  
Submitted by Janet Webster, ABEABC government liaison 

3) High quality programs support learner’s goals. 
4) Progress is monitored and provides valuable decision-making 
information. 
*Information for the report is provided by the Ministry of 
Education website and The Ministry of Advanced Education 

In this issue, I’ve tried to respond to suggestions for 
Groundwork from ABEABC members: a list of PD opportuni-
ties; a lesson plan from NALD;  information for our students on a 
typing tutor program and employment opportunities.  I’ve also 
included overviews of government initiatives:  Read Now BC, 
Essential Skills, an excerpt from the “2005 Report of Findings from 
the BC College and Institute Adult Basic Education (ABE) Outcomes 
Survey” and a link to the newly released “Final Report of the Adult 
Special Education 2006 Cohort Study.”   
 
Articles from ABEABC members are always welcome:  check 
out Lyra Warkentin’s “MAd Edventures” in St. Francis Xavier’s 
Master of Arts in Adult Education program.  Nita Jacob has spent 
an enormous amount of time and energy drafting a letter about 
ABE teacher certification; I have included her letter, along with 
her report, in this issue.   
 
ABEABC regional representatives and our government liaison 
have a somewhat arduous task as they try to gather input from 
various ministries and constituents. Readers are urged to send 
input on activities in your area to your regional reps for the 
next issue of Groundwork in March.  
 
Lately we’ve had a lot of happy students in our centre; the aboli-
tion of tuition fees for ABE students at BC post-secondary insti-
tutions has put smiles on many faces.  Although school districts 
must wait until September/08 for free tuition, the reduction in 
costs will hopefully allow more adults to access ABE programs. 
The working poor, however, continue to face the conundrum of 
employment vs. education.  Although jobs are plentiful right 
now, many adults work at low-paid entry-level jobs  without job 
security or benefits.  Free tuition is a step in the right direction;  
increased funding for  ABESAP now provides assistance for 
books, supplies, transportation and child care for students at pub-
lic post secondary institutions.  There is no  funding source, how-
ever, for food, clothing, and shelter for ABE students.  The work-
ing poor therefore bear the burden of maintaining employment 
while attempting to upgrade.  Skills Development Canada reports 
that 40% of Canadians score below the minimum level of literacy 
required for work place performance, yet these are the folks 
whose financial situation makes it difficult, if not impossible, to 
access upgrading.   So despite the “hoopla” over free tuition, we 
still have a long way to go to make ABE truly accessible to all 
BC adults.    
 
On that note, let me get off my soap box, change my tone, and 
wish you all a wonderful Christmas and New Year.  You deserve 
the break!     Ruth Vandenbor  

From the Groundwork chair 
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Open School BC, a division of the Ministry 
of Labour and Citizens Services, with a long 
history of providing educational resources 
and services to BC teachers, is offering the 
Educators Resource Centre service to all BC 
teachers.  As an online service, the ERC pro-
vides teachers with the ability to search, 
download for use, and contribute a variety of 
learning resources.  Teachers are also encour-
aged to share feedback and suggestions for 
use on the resources they access. 
 
 

DIGITAL RESOURCES FOR BC TEACHERS 

This "digital filing cabinet" is a provincial 
resource, and contains material from a num-
ber of contributors, including Open School 
BC, COOL School, Royal BC Museum, BC 
Archives, Library and Archives Canada, 
Parks Canada, Statistics Canada, Provincial 
Capital Commission and many more.  
 
For more information and a sample of the re-
sources available please visit 
erc.openschool.bc.ca 
 
From: EdInfo Digest http://
www.bced.gov.bc.ca/news/report/  

 

Lunch + Pumpkins = Belonging 
(continued from page 1)  

We’ll be watching more movies, (some might even fall into the cate-
gory of educational!), playing team Scrabble, doing a bit of origami, 
decorating gingerbread houses, participating in food bank events 
and experimenting with turning trash into treasures (I’ve got an 
idea about taking a horrible lamp and giving it a make-over).  I’ll be 
creative about the itinerary, and if  I notice people on the sidelines 
I’ll puzzle about how to bring them into the hub of the centre.  

I’m running on the belief that if the menu of 
activities is broad enough, the door to self-
esteem and a sense of belonging will open. 
Once that door is open – who knows, maybe 
the door to dividing decimal fractions will 
swing open too. 

Hilary Kennedy 
UCFV Hope Centre Coordinator 
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Information Literacy 

generic skills information skills 

values & beliefs 

discipline topic 

I L  C O M P E T E N C I E S  

I. Awareness 
Determine the nature and 

extent of the information 

needed  

II. Access 
Access needed informa-

tion effectively and effi-

ciently  

III. Evaluation 
Evaluate information and 

its sources critically and 

incorporate selectively 

into knowledge base and 

value system  

IV. Use 
Use information effec-

tively to accomplish a spe-

cific purpose  

V. Ethics 
Understand economic, 

legal, and social issues 

surrounding the use of 

information and access 

and use information ethi-

cally and legally  

Information Literacy Compe-

tency Standards for Higher 

Education, Association of 

College & Research Librar-

ies, http://www.ala.org/ala/

acrl/acrlissues/acrlinfolit/

infolitstandards/

standardstoolkit.htm 

Information literacy (IL) is a set of abilities requir-
ing individuals to “recognize when information is 
needed and have the ability to locate, evaluate, and 
use effectively the needed information.” Accord-
ing to Doyle (1992), “an information-literate per-
son is one who: 
• Recognizes the need for information 

• Recognizes that accurate and complete information 
is the basis for intelligent decision-making 

• Formulates questions based on information needs 

• Identifies potential sources of information 

• Develops successful search strategies 

• Accesses sources of information including com-
puter-based and other technologies 

• Evaluates information 

• Organizes information for practical application 

• Integrates new information into an existing body of knowledge 

• Uses information in critical thinking and problem solving.”  

Information literacy represents one piece of an 
integrated set of transferable skills and competen-
cies that complement disciplinary knowledge and 
that all postsecondary graduates should possess. 
Others include written and oral communication; 
inquiry, critical and creative thinking; quantitative 
literacy; teamwork; integration of learning; civic 
responsibility and engagement; ethical reasoning; 
intercultural knowledge and actions; and a propen-
sity for lifelong learning. (AACU 2005) 

Information literacy can also be seen as the nexus of three areas of core competencies: generic (e.g., 
critical thinking, teamwork), information (e.g., written and oral communication, information-
seeking), and values & beliefs (e.g., ethical reasoning, civic engagement). (Bundy 2004) 

Information Literacy (IL) Defined 

Why Is It Important for Students To Be Information Literate?  
In a typical research paper, 
students are asked to demon-
strate an impressive and chal-
lenging range of abilities and 
knowledge: 
• discipline knowledge, or 

an understanding of how 
knowledge is constructed 
and communicated within 
a discipline, along with 
the ability to construct a 
workable thesis or hy-
pothesis; 

resources knowledge, or an 
understanding of the range of 
resources available, including 
academic, trade, primary, sec-
ondary, and ephemeral litera-
ture; 

PREPARED FOR UCFV 
ACADEMIC  

DEPARTMENTS &  
ADMINISTRATORS 
SEPTEMBER 2007 

and to apply logical reason-
ing.  
  
An assessment administered 
to over 6,300 students in the 
U.S., Canada, U.K., and Aus-
tralia demonstrates that most 
college students do not come 
to us equipped with the infor-
mation and computer technol-
ogy (ICT) literacy skills nec-
essary to complete college-
level assignments: 
 

• only 44% of test-takers 
were able to correctly inter-
pret the requirements of an 
assignment; 

Information Literacy Fact Sheet  

• searching skills, or the 
ability to select appropri-
ate research tools and 
navigate them effectively; 

• documentation skills, or 
the ability to quote, para-
phrase and summarize 
appropriately, in an ap-
proved bibliographic 
style; and, not the least of 
these, 

• epistemological skills, or 
the ability to select the 
most relevant and authori-
tative sources, to compare 
and evaluate differing 
viewpoints, 

http://www.ala.org/ala/
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Faculty establish the context for learn-
ing, promote curiosity and inquiry, and 
monitor students’ progress, giving fac-
ulty a primary role in educating for in-
formation literacy. 
 
Academic librarians support student 
inquiry by evaluating and selecting in-
tellectual resources; developing pro-
grams and services to complement stu-
dents’ classroom learning; organizing 
programs and services; organizing and 
maintaining collections and access to 
various sources of information; and 

offering guidance and instruction to the 
campus community on effective methods 
of accessing, selecting, and evaluating 
information. 
 
Administrators are also a vital partner in 
this endeavour. Actively supporting infor-
mation literacy programs, providing op-
portunities for collaboration and develop-
ment among faculty, librarians, and other 
professional staff, and providing the ongo-
ing resources to sustain them are all nec-
essary elements. 

“Isolated, hit-or-miss, ad hoc attempts 
cannot ensure that students are well 
equipped for the information age. The best 
programs are integrated into the curricu-
lum and are built on strong alliances be-
tween discipline faculty and library fac-
ulty. This suggests, therefore, that the 
education in information literacy is a re-
sponsibility to be shared by discipline 
faculty and library faculty and should be 
an integral element of the curricu-
lum.” (Curzon 2000) 

Who Should Assume Responsibility for IL Teaching and Learning? 

• only 40% used multiple terms to narrow a 
web search;  

• only 12% were able to create a slide using 
only points relevant to their argument 
(ETS 2006). 

Additionally: 

• college students are most likely to start 
their research in a web search engine, 
with only 2% turning to the library’s web 
site; and 

• most college students judge the trustwor-
thiness of electronic information by their 
own personal knowledge and common 
sense (OCLC 2005). 

Students today have an abundance of in-
formation choices, but without strong 
critical thinking skills, along with a 
corequisite set of information manage-
ment skills, the sheer volume of informa-

tion will not in itself create an informed 
citizenry. 
In order to become information literate, 
students need to “engage actively in the 
framing of a significant question or set 
of questions, research or creative explo-
ration to find answers, and the commu-
nications skills to convey the re-
sults.” (Boyer 1998) 
 “Courses structured around these skills 
create student-centered learning envi-
ronments where inquiry is the norm, 
problem solving becomes the focus, and 
thinking critically is part of the process. 
Proactive learning environments require 
information literacy competen-
cies.” (Curzon 2000) 
Student memory loss of course content, 
along with the rapid rate at which 
knowledge changes, point to a vital 
need for students to be able to locate 
information for themselves and to syn-

Why Is it Important for students to be information literate?  (continued) 

if they are to be successful in any field. 
Developing lifelong learners is, and 
should be, central to the mission of 
UCFV. If we are to ensure that our 
graduates have a strong foundation for 
continued growth throughout their ca-
reers, as well as in their roles as in-
formed citizens and members of commu-
nities, information literacy must be a 
key, integrated component of the educa-
tion we provide. 
 

I IN ORDER TO BECOME INFORMATION 
LITERATE, students need to engage 
actively in the framing of a signifi-
cant question or set of questions, 
research or creative exploration to 
find answers, and the communica-
tions skills to convey the results. 
(Boyer, 1998) 
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http://www.anziil.org/resources/Info%20lit%202nd%20edition.pdf
http://www.anziil.org/resources/Info%20lit%202nd%20edition.pdf
http://library.csun.edu/susan.curzon/fact_sheet.html
http://www.aacu.org/advocacy/pdfs/LEAP_Report_FINAL.pdf
http://naples.cc.sunysb.edu/Pres/boyer.nsf/
http://eric.ed.gov/
http://www.ets.org/Media/Products/ICT_Literacy/pdf/2006_Preliminary_Findings.pdf
http://www.ets.org/Media/Products/ICT_Literacy/pdf/2006_Preliminary_Findings.pdf
http://www.oclc.org/reports/2005perceptions.htm
http://www.anziil.org/resources/Info%20lit%202nd%20edition.pdf
http://www.aacu.org/advocacy/pdfs/LEAP_Report_FINAL.pdf
http://naples.cc.sunysb.edu/Pres/boyer.nsf/
http://library.csun.edu/susan.curzon/fact_sheet.html
http://www.ets.org/Media/Products/ICT_Literacy/pdf/2006_Preliminary_Findings.pdf
http://www.ets.org/Media/Products/ICT_Literacy/pdf/2006_Preliminary_Findings.pdf
http://www.oclc.org/reports/2005perceptions.htm
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Why survey ABE  
students? 
The public post-secondary institutions that offer Adult 
Basic Education and career preparation courses need in-
formation about the students who take them. To develop 
course content, improve delivery methods, and provide 
effective learning support services, post-secondary edu-
cation policy makers need to know who takes ABE 
courses, why they chose ABE courses, and what their 
outcomes are. In particular, they need to understand why 
some students fail to complete their courses: who are the 
leavers, why do they leave, and what support do they 
need to become completers. 
 
Who takes ABE? 
Courses delivered under the ABE umbrella are diverse, 
ranging from ABE Fundamental courses—the type most 
people associate with the term “adult basic education”—
through academic upgrading courses to life skills or ca-
reer preparation (the courses referenced as Career Access 
and Orientation in this report). The students who take 
these courses are diverse as well and they enter ABE 
courses with varying levels of previous education. Even 
the group of students who took ABE Fundamental 
courses defies stereotyping by having a considerable per-
centage of high school completers. 
 
Further, ABE and career preparation students often take 
different types of ABE courses or other college-level 
courses at the same time. This overlap or integration of 
studies makes it difficult to categorize former students 
and is a further reason to be cautious about drawing con-
clusions by category. That said, some demographic dif-
ferences between categories are worth noting, since they 
can help with interpreting other results. 
 
The Joint ABE/College respondents, those who took 
ABE courses and college-level courses or programs at the 
same time, were more like entry-level college and insti-
tute students than like other ABE respondents; for exam-
ple, they were significantly younger, more likely to have 
completed high school, and more likely to be single with 
no children.  Of all survey respondents, former ABE Fun-
damental students were the most likely to be parents—a 
significant percentage of those who left their ABE Fun-
damental courses before completing were single parents.  
 

EXCERPT:   2005 ABE Survey   
Report of Findings from the BC College and  

Institute Adult Basic Education (ABE) Outcomes Survey 

In addition, the ABE Fundamental respondents were the 
most likely to be Aboriginal, to have a condition that lim-
its their activities, and to have learned English as their 
second language. 
 
Why did they take ABE? 
Regardless of category, the majority of the former stu-
dents who were surveyed took their ABE or career prepa-
ration courses to upgrade or qualify for further education. 
There were some differences by category: while all Joint 
ABE/College respondents were looking to further their 
education, many Career Access respondents focussed on 
job skills or career, and ABE Fundamental completers 
often mentioned personal reasons for enrolling. Given 
respondents’ high rates of previous secondary school 
completion, it appears that most students are not taking 
ABE and career preparation courses as a substitute for 
high school, but to get additional education they need for 
work and further studies. 
 
Why do some leave courses before 
completing? 
The ABE Advanced and ABE Fundamental students who 
did not complete their courses cited a variety of reasons 
for doing so. A surprising number said they got what they 
wanted from the courses— the credits they needed, the 
courses they wanted—or qualified to transfer to another 
institution or program. A smaller percentage were disap-
pointed or changed their minds. An insignificant number 
mentioned finances as a reason for leaving, but several 
said they left for personal reasons, their job changed, or 
they got a job. Personal reasons were prominent for ABE 
Fundamental leavers.  
 
Who are the leavers? 
ABE Advanced or Fundamental students were catego-
rized as ‘leavers” based on their failure to complete one 
course in a specified period (July 2003 to June 2004)—
those called “completers” were required to complete only 
one course. Although that is all that separates the groups, 
there were often significant differences between them. In 
particular, there are some indications that leavers may be 
among the groups of students who face more barriers to 
success.  

(Continued on page 10 



 

Leavers are more likely to have a physical or mental con-
dition that limits their activities, more likely to be single 
parents, and more likely to be Aboriginal. Further, some-
what higher proportions of leavers took courses through 
delivery methods that required them to work independ-
ently—self-paced study or print-based distance education. 
Many of their comments reflected a desire for more in-
structor contact and more support as they studied.  
 
What are the outcomes of former 
ABE students? 
The further education outcomes of respondents reflect the 
differences in their goals by category: while the majority 
of former Joint ABE/College students continued their 
studies, a relatively small percentage of ABE Fundamental 
respondents took further education. (It is possible that 
their rate of further education is higher, but the survey did 
not capture information on students returning to ABE 
courses at the same institution.) Those who 
completed their courses, both ABE Advanced and Funda-
mental, were significantly more likely to continue their 
education than were the leavers from both categories. 
Leavers were less likely than completers to say they were 
well prepared for further study and less likely to report 
that their courses helped them build self-confidence, set 
goals, adapt to change, manage their work better, or de-
velop a positive attitude to learning. In spite of that, a size-
able majority said they planned to enroll in further courses 
some time in the future. 
 
The employment outcomes for all except ABE Fundamen-
tal respondents (leavers and completers) were reasonably 
good; most were in the labour force and over 70 percent 
were employed, although almost half had the same job 
they had while studying. Of the former students who got 
new employment after their studies, only a minority re-
ported that they were better able to find their jobs because 
of their courses. Career Access and Orientation respon-
dents were more likely to get a job after studying and 
more likely to say their courses helped them do it. 
 
What are the next steps? 
The groups of formers students who took ABE Intermedi-
ate, Advanced, and Provincial and ABE Fundamental 
courses and those who took Career Access or Orientation 
courses are, in many respects, as different from non-ABE 
college students as they are different from each other. 
Their educational needs vary widely, as do their outcomes. 
On the other hand, many of the survey findings suggest 
that there is considerable overlap in the studies undertaken 
by students from all the different categories, not just those 
defined as Joint ABE/College.  The survey could not an-
swer all the questions about these different groups of stu-
dents, and some of the results were a little puzzling; in 

particular, there are many un-
answered questions about the 
ABE Fundamental group. In 
large part, these difficulties can be attributed to the struc-
ture of the survey cohort. The cohort was defined to in-
clude as many students under the ABE umbrella as possi-
ble—accepting those who were enrolled in only one 
course—but the definition did not account for exposure 
to ABE programming that fell outside the selection pe-
riod. Further, because the prioritization of categories put 
ABE Fundamental students last, they were  under-
represented in the cohort. (See Appendix F: Lessons 
Learned.)  While the 2005 ABE survey has provided 
valuable data, the limitations of the cohort structure have 
made it difficult to interpret the findings or to be clear 
about the implications for program delivery and learning 
support systems. Further research could redefine ABE 
groups and provide more insight into their educational 
needs. 
 
BC STATS 
Ministry of Labour and Citizens’ Services 
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For the complete report:   
This report is available on the BC College and Institute 
Student Outcomes (CISO) website at: http://
outcomes.bcstats.gov.bc.ca/Publications/special.asp 
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Just released! 
 

Final Report of the 
Adult Special Education 

2006 Cohort Study 
 
 

http://outcomes.bcstats.gov.bc.ca/Publications/
collegereports/ASE_Omnibus_Report.pdf 

 

http://outcomes.bcstats.gov.bc.ca/Publications/special.asp
http://outcomes.bcstats.gov.bc.ca/Publications/special.asp
http://outcomes.bcstats.gov.bc.ca/Publications/collegereports/ASE_Omnibus_Report.pdf
http://outcomes.bcstats.gov.bc.ca/Publications/collegereports/ASE_Omnibus_Report.pdf


 

 
 

 

 
These skills are used in virtually every occupation in Can-
ada, in different forms and at different levels of complexity. 

To better understand the importance and relevance of Es-
sential Skills, particularly how they relate to different occu-
pations, the Government of Canada launched a national re-
search study—the Essential Skills Research Project in 1994. 
Working within this project, the researchers created occupa-
tional profiles for nearly 200 different occupations. Each of 
these occupational profiles shows how each of the nine Es-
sential Skills are used in a specific occupation and at what 
complexity levels. This research is the basis for the Essen-
tial Skills Profiles presented on this site :   

http://srv108.services.gc.ca/english/general/home_e.shtml 

Essential Skills and Workplace Literacy    
Initiative 

The Essential Skills and Workplace Literacy (ES&WL) 
Initiative's goal is to enhance the skill levels of Canadians 
who are entering-or are already in-the workforce. The Ini-
tiative does this by increasing awareness and understanding 
of Essential Skills, supporting the development of tools and 
applications, building on existing research, and working 
with other Government of Canada programs. 

Essential Skills are the skills needed for work, learning and 
life. They provide the foundation for learning all other skills 
and enable people to evolve with their jobs and adapt to 
workplace change. 

 

Editor’s note:  The following information is drawn 
from HRSCD’s website:  http://srv108.services.gc.ca/

english/general/home_e.shtml

 

The Story of the Essential Skills and  Work-
place Literacy Initiative 

In the early 1990's literacy researchers noticed that certain 
skills are important to people in virtually all occupations 
and facets of life. They called these Essential Skills.  This 
research identified nine Essential Skills: 

• Reading Text 
• Document Use 
• Numeracy 
• Writing 
• Oral Communication 
• Working with Others 
• Continuous Learning 
• Thinking Skills 
• Computer Use 
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Information for students: 
 

New website from Public Works and 
Government Services Canada 

From Judy Barbeau, ACCC:  
 
Over the past two years ACCC has highlighted the impor-
tance of increasing awareness of the strengths and 
qualities that college and institute graduates offer as 
potential employees of the federal public service, and 
has advocated that the federal government expand its 
post-secondary recruitment programs to include gradu-
ates of colleges and institutes.  We are very encouraged 
that the recent Recruitment Campaign launched by Pub-
lic Works and Government Services Canada also included 
graduates from colleges and institutes, as well as univer-
sities.   
 

You want a 
career, not 
just a job. 

And you want 
a life 

For information, direct students to:  

www.pwgsc.gc.ca/careers  

http://srv108.services.gc.ca/english/general/home_e.shtml
http://srv108.services.gc.ca/english/general/home_e.shtml
http://www.pwgsc.gc.ca/careers
http://srv108.services.gc.ca/english/general/home_e.shtml
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All the Right Type 3 
Plus has been ap-
proved and licensed 

for all K – 12 Public Schools in BC.  
 
Keyboarding/touch typing is an essential skill in today's world that 
is required for many jobs as well as in everyday activities.  
 
ATRT 3 was developed by keyboarding specialists and uses a 
sequenced approach to teach touch-typing.   The program pro-
vides an array of lessons, keyboarding games, immediate feed-
back and record keeping to track progress.  

Adult Learners have expressed great interest in having a copy 
for home use; however, we do not sell it in retail stores.  
 
All The Right Type 3 Plus (supports  both Windows and MAC 
computers) can be purchased for only $15.00 ea (reg. $29.95) 
min. 10 copies by your Centre and sold for $25.00, as a revenue 
source or just passed onto your Adult Learners at your cost 
as a service.  
 
For more information about All The Right Type 3 Plus, 
please go to www.ingenuityworks.com   

“Adult Learning Centres and teachers can 
purchase our typing tutor computer program 
at a discounted price. All the Right Type has 
been licensed for all BC K - 12 Public 
Schools as well as used in night school for 
adults. Ingenuity Works predominately mar-
kets directly to schools and districts; how-
ever, we would also like to support Adult 
Learners and homes. Yvonne [Chard] has 
very generously offered to help us create 
more awareness and let more people know 
about the pricing special pricing that we are 
extending to Adult  Learning Centres.  
 
The home version of ATRT also tracks 5 us-
ers; therefore, although the Adult user might 
purchase the program to improve their own 
WPM, 4 more family members can also be 
tracked and recorded.” 
 
Teresa Mew, Ingenuity Works  

 
Professional Development suggestions 

 
BCTF PD website:  http://www.bctf.ca/uploadedFiles/Professional_Development/PD-Calendar.cfm 
 
Canadian Association for the Study of Adult Education (CASAE) annual conference: 
http://www.oise.utoronto.ca/CASAE/cnf2008/cnf2008.html 
 
Canadian Association for University Continuing Education conferences: http://cauce-aepuc.ca/en/annual.asp 
 
Adult Education Research conference:  http://www.adulterc.org/ 
 
Commission on Adult Basic Education conference:  http://www.coabe.org/index.cfm?fuseaction=news&newsID=99 
 
TESL Canada conference 2008:  http://www.teslns.ca/conference.html 
 
ABC Canada:  Family Literacy Day events:  http://www.abc-canada.org/fld/events.shtml 
 
Adult Learning Knowledge Centre 2008 Symposium:  http://events.nald.ca/event/5281 
 
International Reading Association conference:  http://www.reading.org/association/meetings/annual.html 
 
15th International Conference on Learning:  http://l08.cgpublisher.com/#who 
 
National Conference on Family Literacy, Louisville Kentucky:  http://www.famlit.org/site/c.gtJWJdMQIsE/b.1574477/ 
 
 
 
 
 

http://www.ingenuityworks.com
http://www.bctf.ca/uploadedFiles/Professional_Development/PD-Calendar.cfm
http://www.oise.utoronto.ca/CASAE/cnf2008/cnf2008.html
http://cauce-aepuc.ca/en/annual.asp
http://www.adulterc.org/
http://www.coabe.org/index.cfm?fuseaction=news&newsID=99
http://www.teslns.ca/conference.html
http://www.abc-canada.org/fld/events.shtml
http://events.nald.ca/event/5281
http://www.reading.org/association/meetings/annual.html
http://l08.cgpublisher.com/#who
http://www.famlit.org/site/c.gtJWJdMQIsE/b.1574477/


 

P A G E  1 3   
 

Lesson plan:  The Rez Sisters 
 
Lesson plan taken from:  
http://www.nald.ca/library/learning/bpractic/bpractic.pdf 

 
The Rez Sisters, A Play By Tomson Highway 

Submitted By 
Liz Pope, Adult Educator, Hay River CLC, Aurora College 

Depending on the ALBE levels of the learners, the reading of the 
play could be on an independent basis, a group effort, or a combi-
nation of both. Once the learners have read the play, they will 
receive a handout indicating the nature of the assignment. They 
then select the portion of the play to 
perform, learn their lines, choose/create props and costumes, and 
finally perform the play for a community group. 
 
The activity includes drama, drama terminology, memorizing 
lines, and reading. There are opportunities for the learners to de-
velop time management skills, to participate in self-directed 
learning, and engage in personal growth. As well, depending on 
the diversity and needs of the group, the activity can be modified 
to fit the needs of the learners. 
 
The ‘Rez Sisters’ assignment involved the learners reading the 
play, creating a set, choosing/creating props and costumes, and 
then doing a performance. This activity was followed by the 
learners filling out a self evaluation form on their participation in 
the project. 

 
Lesson Plan   
1. Read the play. 
2. Form groups of 3-5 people. 
3. Your assignment is to present a portion of the play. 
a. Choose your parts. 
b. Create the set. 
c. Choose your props and costumes. 
d. Presentation on ________________________. 
Note: You will be completing a self-evaluation of your participa-
tion in this activity. 
 
Self-Evaluation 
 
Respond to the following statements. Circle the number that 
describes how you feel: 
1 strongly disagree 2 disagree  3 neutral  
4 agree   5 strongly agree 
 
1. I met with my classmates to discuss the assignment and 
 plan the performance:  1  2  3  4  5 
2. I helped plan and prepare the set, props and costumes: 
    1  2  3  4  5 
3. I knew my lines:  1  2  3  4  5 
4. My group planned our performance together: 
    1  2  3  4  5 
 
Comments: 
• The best thing about this activity is: 
 
• The most challenging part of this activity is: 
 
• 5 words to describe this activity are: 

“The Rez Sisters” ran at UBC’s Frederic Wood 
Theatre November 7—24 , 2007 and at Prince 
George’s Theatre North West November 13—

24, 2007.   

Discussion questions for Advanced / Provincial learners: 
1. In what ways does this play refute First Nations’ cultural 

stereotypes?  Does it perpetuate some stereotypes? Ex-
plain.  

2. What motivates the “sisters” to go to “the biggest bingo 
in the world?”  Why do they regard bingo as a solution 
to their problems? 

3. Who is Nanabush?  What role does he play in the story? 
4. Are there any commonalities between characters in the 

play and people you know?  Give examples and explain.   

 
 

Editor’s note:  Members of the ABEABC executive suggested 
that we include a lesson plan in each issue of Groundwork.  This 
is the first installment.  For a selection of English lesson plans 
for various levels, please also see: 
http://www.macmillanenglish.com/straightforward/worksheets.htm 
 
 

Groundwork welcomes original course outlines 
from members for publication.  Please submit to: 

ruth.vandenbor@ucfv.ca  

Best Practices Supported 
• Instruction 
• Learning Materials 
• Learner Assessment 
• Community 

What You Need 
• Copies of the play 
• Self-evaluation form 
• Assignment hand-out 

How It Works 
The Rez Sisters assignment 
involves: 
• Reading the play 
• Creating a set 
• Choosing/creating props and 
costumes 
• Performance 
• Self-evaluation 

UBC’s production of The Rez Sisters  

http://www.nald.ca/library/learning/bpractic/bpractic.pdf
http://www.macmillanenglish.com/straightforward/worksheets.htm
mailto:ruth.vandenbor@ucfv.ca


 

Lyra’s MAd Edventures 
Episode 1  

An increasing number of adult educators are seeking graduate pro-
grams either to justify their qualifications in an age of greater de-
mand for credentials, for advancement in employment, or even 
‘merely’ for professional development.  Finding the right program 
to fit your schedule, academic interests and your budget is ex-
tremely difficult.  One such program exists at St. Francis Xavier 
University in Antigonish, Nova Scotia, which is considered by 
many to be the birthplace of adult education.   
 
Master of Adult Education Program 
 
The M.Ad.Ed. program consists of a Foundations Institute and five 
courses, parts of which can correlate directly to the different chap-
ters of your thesis.   
 
Foundations Institute  
The Foundations Institute runs for three weeks on the campus of 
StFX.  This is an opportunity to share your ideas with other students 
who are beginning the program.  You will be exposed to new per-
spectives and views about what adult education means.  The insti-
tute is aptly named because your work at Foundations is the starting 
point for the whole program.  Some students start the program 
knowing exactly what they want to do, while others come without a 
clear idea.  The program is designed to be very individualistic, with 
students coming from a wide range of backgrounds.  In my cohort 
there was a pre-natal nutritionist, a sports coach, a social worker, a 
community developer, a student success coordinator at a commu-
nity college, an environmentalist, and more.  Even though we all 
had a different focus, we were able to learn from each other and 
help each other because of our diverse perspectives. 
 
At the end of the Foundations Institute, you have made a rough plan 
for your progress through the coursework, created a reading list and 
begun an annotated bibliography and/or a literature review. 
 
I attended the Foundations Institute with the idea that I would focus 
my research on the Canadian Language Benchmarks.  However, 
during my forays into the library I found myself interested in the 
plight of skilled immigrants in Canada.  This led me to an interest in 
Prior Learning Assessment and Recognition (PLAR), which is what 
I am basing my research project on.  I’m now learning about case 
studies as a prelude to conducting one at Thompson Rivers Univer-
sity regarding its PLAR program and the people who access it. 
 
Accommodations 
Antigonish is a wonderful college town whose population doubles 
from 2500 to about 5000 during the school year.  There is little need 
for a car as the taxi system is extremely reasonable.  StFX has spe-
cial residences for short-term students and visitors, and all of the 
“MAd Edders” share a kitchen/living area.  The price is about $20 
per day.   
 
The Five Courses 
The courses required to complete the Master’s of Adult Education 
are listed below.  One especially convenient feature of these courses 
is that they don’t have to be finished chronologically.   
 
AE 500:  The assignments for this stage of the program include an 
edited draft of the learning plan created during the Foundations 
Institute and an annotated bibliography of 60-70 items. 
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AE 510:  This stage includes writing a literature review (which is gener-
ally based on the annotated bibliography) and creating a professional 
portfolio.   
 
AE 520:  This is the research project stage of the program.  The idea is 
for the student to apply adult education ideas or principles through a 
research project in the student’s area of interest. 
 
AE 530:  This is a report where the student evaluates his/her learning and 
professional development throughout the master’s program. 
 
Thesis (or non-thesis):  Finally, we can put it all together in the thesis.  
Since I started the program, a non-thesis option has been added.  In con-
sultation with the student’s advisor, there are now other options avail-
able.  I believe these can include a final exam as well as other options. 
 
Support 
One of the most important features of the MAd Ed program at StFX is 
the support.  The faculty advisors, library staff, and even the administra-
tors are always ready to help and sometimes anticipate your needs before 
you do, and try solve them.  I often get immediate responses to my e-
mails, and it’s very easy to call whoever you need to get quick answers 
to your questions.  The advisors offer excellent guidance while letting 
you lead the way. 
 
Benefits 
With the MAdEd program I can build on my knowledge and experience 
as an ESL teacher, and at the same time expand my understanding of the 
wider field of adult education.  The StFX program is extremely flexible, 
right from the application process and what you choose to study to 
whether you want to take a thesis or non-thesis route.  I am perhaps most 
excited about the very cool letters that will follow my name once I have 
finished:  Lyra Warkentin, MAd Ed 
 
Drawbacks 
There are, of course, drawbacks, the biggest being the isolated nature of 
distance education.  This isolation can be alleviated in part by participat-
ing in free online courses that can help you prepare for different stages of 
the process.  For example, in January I participated in an online course to 
help prepare me for the literature review.  This January I am considering 
enrolling in a course to help me prepare for my research project. 
 
Another related drawback for some is the fact that the program is “self-
directed.”  “Self-directed” means that you need to be able to motivate 
yourself and boss yourself around.  For me, being accountable to myself 
and not procrastinating is what I struggle with the most.  However, set-
ting clear, reachable goals and keeping in touch with my “classmates” 
helps to mitigate this. 
 
If you want more information about the M.Ad. Ed. program at St FX, 
please visit http://www.stfx.ca/academic/adulted/.  Or, if you have ques-
tions for me you can e-mail lyrastar@ocis.net.   

http://www.stfx.ca/academic/adulted/
mailto:lyrastar@ocis.net
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Excerpt from the website of the University of Wisconsin/Milwaukee 

http://www4.uwm.edu/ltc/hybrid/index.cfm 

In "hybrid" classes, a significant amount of the course 
learning activity has been moved online, making it possi-
ble to reduce the amount of time spent in the classroom. 
Traditional face-to-face instruction is reduced but not 
eliminated.  The "hybrid" course model is also referred to as 
"blended." 
  
Advantages 
New teaching opportunities: "The hybrid took something I al-
ways knew was possible and let me do it." Faculty can teach us-
ing a variety of online and in-class teaching strategies, which 
make it possible to achieve course goals and objectives more 
effectively. The hybrid model allows faculty to develop solutions 
to course problems and to incorporate new types of interactive 
and independent learning activities that were not possible in tra-
ditional courses. 
 
Student engagement: "In the online classroom, there is no 
place to hide…. And in that sense, students can become more 
responsible than you could ever make them in a face-to-face 
classroom."  Instructors report that they feel more connected 
with their students and are able to get to know them better 
since they communicate both online and face-to-face. 
 
Hybrid environments have the potential to increase and extend 
instructor-student and student-student connectivity and to build 
relationships even more so than in traditional or online courses. 
Discussions started in class are continued online and online inter-
action often carries over into the traditional face-to-face classes. 
Integration of out-of-class activities with in-class activities al-
lows more effective use of traditional class time. 
 
Students who rarely take part in class discussions are more likely 
to participate online. 
 
Increased student learning: "My students have done better than 
I've ever seen; they are motivated, enthused and doing their best 
work." 
 
Faculty believe that their students learn more in the hybrid for-
mat than they do in traditional class sections. Instructors report 
that students write better papers, performed better on exams, pro-
duced higher quality projects, and were capable of more mean-
ingful discussions on course material when reflecting online. 
 
Students are better able to master concepts and apply what they 
have learned compared to students in sections of their tradition-
ally taught courses. 
 
Students may develop higher-order skills of critical thinking, 
problem-solving, and the ability to apply theoretical models to 
real-world data. 
 
New pedagogical approaches: This format "may challenge you  

in a whole new way of teaching."  Learning to teach a successful 
hybrid course leads to using more participatory and student-
centered learning activities.  Teaching a hybrid course transforms 
the teacher-student relationship to be more centered on student 
learning.  Instructors found that their role as teacher changed 
from being the "sage on the stage" to become more facilitative 
and learner-centered. 
 
Documenting the process as well as the product of learning: 
"The main benefit is that everything is all laid out…well organ-
ized…it is all right there…. There shouldn't be any mystery." 
 
Many instructors report that their course management sys-
tem has increased their pedagogic efficiency because of its 
ability to organize the course and automate some basic activi-
ties such as quizzes, grading, and surveys. 
 
All the discussion threads, course documents, announcements, 
and grades are easy to find, refer to, and print if necessary. 
It's far easier to document online group work and participation 
for purposes of assessment. 
 
Challenges 
Teaching a hybrid course can be challenging, since it requires 
acquiring different teaching skills, redesigning a course to take 
into account new teaching and learning opportunities, managing 
the course content both online and in-class, and preparing stu-
dents to work in a hybrid format. 
 
Rethinking Course Design: To teach a successful hybrid course 
instructors must re-examine their course goals and objectives, 
design online learning activities to meet these goals and objec-
tives, and effectively integrate the online activities with the face-
to face meetings. Instructors must make the transition from lec-
tures and presentation to a more student-centered active learning. 
 
Adopting a New Approach to Teaching: Instructors need to 
learn how to facilitate online discussions and small group activi-
ties, and re-examine traditional methods of assessment of student 
work to take into account the new learning environment. 
 
Managing the Dual Learning Environment: The hybrid envi-
ronment also adds additional scheduling and communication 
challenges as courses meet both online and face-to-face. Instruc-
tors must also take care not to overload themselves and their stu-
dents. 

 Dr. Zoe Dennison, online learning coordinator at the University 
College of the Fraser Valley, cautions:  “A few years ago, I gave 
a talk on the ethics of course design called 'Hybrid Course or 
Blunt Object: How not to bludgeon your students with your 
blended format course.' This rather graphic title is meant to 
illustrate the impact on students of a common error in hybrid 
design, the 'course and a half'. Be sure in your redesign proc-
ess you think of both your students’ workload and your own!” 

Used with permission of : 
 Alan Aycock, Ph.D. 
Learning Technology Center,  
University of Wisconsin-Milwaukee 

http://www4.uwm.edu/ltc/hybrid/index.cfm
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Here in the East Kootenays, College of the Rockies Cranbrook campus 
has initiated some very successful ABE computer courses for seniors, in 
partnership with the local senior's group. These continuous intake computer 
classes have attracted a number of eager seniors who attend 2 days a 
week for 3 hours per session. The class has proven to be very popular and 
the number of sessions has increased accordingly. Some of the more ad-
venturous seniors are now taking other ABE and University Studies courses 
at the College as well. 
 
Building on the success of our ABE Math Skills Classes which were initiated 
last year, the Cranbrook campus has recently initiated English Skills Classes 
to address basic skill areas in English in which students from a variety of 
programs require additional focused instruction.  

Kootenay / Boundary 
Submitted by Velma McKay, COTR 

Metro Vancouver 
Submitted by Patrick Furey  

On Thursday, October 18th, a 
number of adult educators and 
secondary counselors attended 
the Agents of Change Confer-
ence 2007 in Vancouver.  The 
conference was held at the Coast 
Plaza Hotel with Stephen Lewis 
as keynote speaker.  Mr. Lewis 
captivated all listeners with a 
passionate speech highlighting 

his observations as UN Special Envoy for HIV/AIDS in Africa.  Mr. 
Lewis is co-director of AIDS-Free World, a new international AIDS 
advocacy organization based in the United States (www.aids-
freeworld.org).  It was truly inspiring to hear the words of such a great 
Canadian humanitarian. 
 
Vancouver School Board (VSB) Continuing & International Educa-
tion continues to provide a broad range of instructor led classes to self 
paced study to computer online courses.  Information on registration, 
assessments, course options and related school criteria is available 
through the continuing education catalog or by visiting the website 
www.continuinged.ca.  Adult education center locations as well as indi-
vidual school descriptions are also available on the continuing education 
web site.  New course proposals are welcome and further information 
may be obtained at the continuing education website.   
 
Congratulations to Main Street Education Centre on its wonderful 
student newspaper.  School news, events, happenings around Vancouver 
are all readily available at the school website http://www.mainstreet.com.  
Also kudos to Down Town East Education Centre on celebrating its 10th 
anniversary this spring.  DEFC, located at Powell and Columbia, looks 
forward to many more ten-year anniversaries.   
 
Congratulations to Vancouver Community College as the culinary arts 
program was named the top cooking school in the city in the Georgia 
Straight’s annual Best of Vancouver awards.  This yearly award is based 
on a lengthy reader poll.  This is the firs time that the awards have in-
cluded a category for the city’s best cooking school.  The College held 

its annual information night on October 19th showcasing a wide range of 
programs from music, technology, and business to apprenticeship, health 
science and trades. 
 
The Career and Vocational Exploration (CAVE) centre is a youth 
employment drop-in centre for young adults between fifteen and twenty-
nine years.  The CAVE is located in Burnaby and is sponsored by Hu-
man Resources Development Canada and Douglas College. This centre 
offers a host of job-related support services such as resume assistance, 
employment postings, and computer/ internet access as well as other aids 
such as job search and career planning workshops.  You do not need to 
be a student at Douglas College to access these services. 
http://www.cave-employment.com/ 

Attention adult educators: 
UBC is offering a Secondary Education Diploma Cohort pro-
gram designed for school adult educators who are currently 
employed and looking for an opportunity to upgrade their 
qualification for secondary school certification.  This pro-
gram offers partipants an opportunity to complete their di-
ploma in 24 months.  Courses will be offered off campus at 
BESTA/VSTA office and VSB sites.  Please visit the following 
website for complete details: 
www.eplt.educ.ubc.ca/di/sedd.htm 
 
Best wishes to Anita Jacob of Coquitlam Continuing 
Education upon her well deserved retirement.  An eve-
ning honouring Anita took place last term in Coquit-
lam.  Thank you, Anita, for all your energy, expertise 
and dedication to the Adult Basic Education of BC.  
Anita has donated countless hours of her time over the 
years promoting our organization and adding that 
spark to keep the ABEABC progressive and as relevant 
as ever.   
 
 

The Math Skills 
classes are in their 
second year and 
attract students 
from the local 
high school, and 
trades programs 
as well as ABE 
students who 
require extra in-
structional time. 
Numbers of ABE 

students at the Creston campus are healthy, with a number of stu-
dents taking the pre-requisite courses for our LPN program which will 
be offered in Creston next year.  
 
In Fernie and Cranbrook, some revisions are being made to the 
layout of our Literacy courses, to offer more levels within the Literacy 
program so that students can have their progress recognized more 
readily.  
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http://www.aids-freeworld.org
http://www.aids-freeworld.org
http://www.continuinged.ca
http://www.mainstreet.com
http://www.cave-employment.com/
http://www.eplt.educ.ubc.ca/di/sedd.htm
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North Island College ABE Update 
The ABE department at North Island 
College is off to a busy stat this year! 
 
As always, we are really focused on 
finding new and better ways to serve a 
wider variety of students.  Some cam-
puses offered a summer time flex pro-
gram during July and August.  We are 
also now offering our Fundamental 
Math courses online, as well as our 
Intermediate English and math. Our 
students tell us that they really appre-
ciate the variety of options. 
 
On the marketing and recruitment 
front, we are still having fun with our 
monthly newsletter and getting out to 
as many events in our communities as 
we can. 
 
Submitted by  
Sandy Faust 
 
 

Malaspina Reading and Writing 
Centre (Fundamentals Level) 
 
Students at the Reading and Writing 
Centre have been studying Sounds 
and Levels in English, Group One, and 
reading the novel, Smoke in Group 
Two. Kate Nonesuch as been teaching 
Parents Teach Math at the centre two 
afternoons a week.  For special 
events we’ve had a mandella-making 
workshop, and Emotional Freedom 
Technique workshop and we are go-
ing on a tour of the Nanaimo campus. 
 
Also, Cowichan Independent Liv-
ing is one of the five centres across 
Canada participating in ‘Making a 
Connection – Literacy, Disability and 
Quality of Life; Participatory Action 
Research Approach Project’. The 
Reading and Writing Centre is their 
Community Literacy partner for this 
research. One instructor and one stu-
dent have gone to Ottawa to partici-
pate in the Think Tank, organized by 
the Canadian Association of Inde-
pendent Living Centres (CAILC). 
 
Submitted by Nora Randall 

Vancouver Island 
Submitted by Jill 

Auchinachie Camosun College, Academic Up-
grading Institutional Update 

Fall 2007 classes began at Commu-
nity Learning Partnership (CLP) sites 
and both the Lansdowne and Inter-
urban campuses for School of Access 
learners. Students have the option to 
enroll for individually-paced classes 
at Interurban and at the CLP sites on 
a continuous basis, space permitting.  
In particular, this option allows busy 
parents who might be feeling pres-
sured to organize their children’s 
schooling and not their own studies 
to access varied start dates.   
 
Fundamental and Intermediate Com-
puter studies 030 and 040 continue 
to attract many registrants, and the 
learners are able to seamlessly pro-
gress to the Intermediate level. 
 
Marketing and recruiting remain cen-
tral themes for the School of Access, 
and the Marketing Committee meets 
monthly with good representation 
from every area of the School. 

 
 
 
 
 

NVIT 
Submitted by Brent Langlois 
 
The College Readiness - CR (ABE) Department at NVIT is cur-
rently undergoing substantial (exciting!) involvement with Pro-
vincial Literacy initiatives. Overall, NVIT is engaged in an Indi-
genization project aimed at refining a template/framework that 
can be used to design and deliver curriculum to ensure relevance 
to the Aboriginal learner. A major part of this college wide work 
will be to research and develop aboriginal-specific literacy cur-
riculum!!  In addition, we are working with community partners 
(led by SD 58) to develop a community literacy plan. Our new 
submission for CALP (Community Adult Literacy Programs) 
funding was accepted, titled ‘Literacy Through Cultural Immer-
sion”. Yes, literacy is now being pushed to the foreground. I look 
forward to learning, and sharing, from so many others that have 
been very active in this field, probably for some time! 
 
Local language experts are also working with us to develop a  
‘template’ for developing ABE First nations language courses. 

Recently, we have been vetting 5 culturally specific language and  
fine arts courses through Education Council for approval. Should 
these be approved, I will engage the FNABE articulation working 
group to seek articulation.  
 
As many already know, NVIT is now operating a campus within 
Burnaby (old IIG campus). I am excited to have their (continued) 
involvement with the ABEABC. 
 
Most importantly, and sometimes not celebrated nearly enough, 
there are again numerous learner success stories, occurring regu-
larly! We will now begin capturing these successes, and testimo-
nials, at the CR link on the website! 
 
We look forward to working with everyone in the year ahead!  
 
Bring on the Spring Conference!! 
 
Okanagan College 
Submitted by Kathy Hamilton 
 
Adult Basic Education (ABE) and Literacy programs are deliv-
ered by the Adult Academic and Career Preparation Department 
at Okanagan College.    
(Continued on page 20) 

Thompson/Okanagan 
Compiled  by  
Lyra Warkentin 
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  2007 Bursary Winners 

Bursary recipient’s name:  Shirley Brown 
Nominated by:  North Island College Foundation 
Reason for selection:   
Shirley has been a student in the ABE/Upgrading pro-
gram at NIC for about 2 years and has worked very hard 
at improving her math and English skills.  Her determi-
nation, perseverance, and cheerful attitude make her an 
inspiration to other students.  Shirley has had to balance 
coming in to the college to work on her courses with 
other claims on her time and energy. She has the chal-
lenge of "watching over" her husband, who needs lots of 
her "care and attention" and she also hold two part-time 
jobs.  Shirley's dream is to finish her courses and gradu-
ate, something she never had a chance to do when she 
was growing up, and to go on to get a better job "helping 
disabled people." 
 
Submitted by Shirley Marinakis, NIC, Port Hardy Campus 
 
Editor’s note:  Shirley Brown’s name was included  in the September/ 
2007 issue of Groundwork, but this story was omitted.  My apologies 
to Ms. Brown & Ms. Marinakis  

Bursary recipient’s name:  Vida Kabiri-Bamoradian 
Nominated by:  Coquitlam Continuing Education SD #43 
Reason for selection: 
Vida enrolled in the ABE English program and within 6 
months of rigorous study, she completed her course work and 
received her grade 10 English.  Vida is a mother of two young 
children under five.  During her studies at Montgomery Centre, 
she also began preparing for the entrance exam into the Nurs-
ing Program at Douglas College.  She was accepted into the 
program for September 2007. 
 
Vida showed exemplary study skills and dedication in her 
short time at Montgomery.  Though she faced many challenges 
that many adults have, she endured and achieved her first set 
of goals. 
 
Area of study:  ABE level 7 (grade 10) English completed 
Completed her studies within six months. 
Personal background:  mother of two children under five, hus-
band working two jobs.   
 
Submitted by Shahida Nurani, Assistant Administrator, Mont-
gomery Centre  
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Bursary recipient’s name:  Sabrina Worthington 
Nominated by:  University Preparation Department, TRU 
TRU held its annual Foundation Awards Ceremony in the Grand Hall 
at the Campus Activity Centre on the evening of Thursday November 
22nd.  Sabrina Worthington was chosen by the UPrep Department to 
receive the ABEABC Award. Sabrina has finished her University 
Preparation courses and is now a first-year sciences student.  She also 
works as a pharmacy technician and hopes to be accepted into UBC’s 
pharmacy program.  Sabrina’s teachers have complete confidence in 
her ability to succeed, and her employers already know that she will be 
an excellent pharmacist.  We wish her all 
the best in her future endeavours.  Con-
gratulations Sabrina! 
 
Submitted by Lyra Warkentin  
 

 Also honoured at the TRU awards night were Robert Tetz and Lynda 
Watts.  They were recognized for their hard work and success in the 
University Preparation Department.  

ABEABC bursary recipient 
Sabrina Worthington with 

Lyra Warkentin  

What are ABEABC bursaries? 
Who qualifies? 

How are bursaries awarded?   

• Each year the ABEABC donates a 
$100.00 bursary to an outstanding stu-
dent in each member organization. 

• The decision on which student is to 
receive the bursary is made by the or-
ganization (which can use its own cri-
teria in selection). 

• We do, however, ask that the following 
characteristics be considered carefully. 

1. The recipient should be what we  con-
sider a true ABE student:  i.e. some-
one who left school without completing 
grade 11. 

2. The recipient should demonstrate ex-
cellence, probably in the area of out-
standing progress being made (not 
necessarily academic achievement). 

3. The recipient should be someone giv-
ing their courses their best effort. 

4. The recipient should be a role model 
for other students, perhaps one show-
ing some leadership skills, and being a 
good team member of the classes and 
the school.   



 

Report from the ABEABC conference,  
May 2007, Chilliwack BC 

Submitted by Lee Emery, Chair, University Preparation Department, TRU 

“A high quality education begins with relationships.”  
Linda Darling-Hammond 
 
Having never facilitated a workshop before, I decided I’d offer to 
do a presentation at last May’s ABEABC Conference. The title of 
my session was “My First Day of Class”, and I suggested the folks 
who would be most interested in attending would be instructors 
who teach lecture based discipline specific courses as I do. 
 
With so much content to cover in so little time (65 hours in my 
case), it is difficult not to plunge right in on day one with content, 
forgetting the importance of the affective domain in learning.  
Some years ago I decided to make the first day of my chemistry, 
physics and math classes all about the students. 
 
My idea was to simply make this workshop I had decided to do be 
a simulation of my first day of class, trying to ignore the fact that 
these “students” would be my peers and colleagues.   
 
When my students arrive on the first day of class, no doubt being 
curious and experiencing various levels of anxiety, they are 
greeted with recorded music and a poster welcoming them to the 
class.  They find their places and wait for the class to begin, as I 
smile and acknowledge them. 
 
When it’s time for the class to begin, I do one of two things.  If the 
furniture is easily moved, I ask the students if they would indulge 
me and push all the desks and chairs to the walls and make a circle 
of chairs in the centre of the room.  If this is impossible or too 
much of a bother (we have a wide variety of classrooms at TRU) I 
ask them to come forward and select a card from the array I have 
on a table.  At this point I have said very little and have not yet 
introduced myself. 
 
In the first scenario, we engage in a “Learners’ Circle” or “Way of 
Council” (or whatever moniker you may be familiar with) and 
some object serves as a talking stick.  If it’s a chemistry class, for 
example, I would choose some piece of laboratory equipment.  As 
we go around the circle, we learn our names, where we’re from, 
why we’re taking this particular course, our goals and the most 
important thing we would have the class know about us.   
 
In the second scenario, the cards, placed face down, are in dupli-
cate pairs.  After everyone has selected a card, they find their mate 
and go off for a fifteen minute chat.  Whether or not there is an 
odd number of students, I find a student to interview as well.  
Upon returning to the class, each person has someone to introduce 
to us all.  This provides everyone with basically the same personal 
information about our classmates as we would have learned in the 
Learners’ Circle.  It goes without saying that no one is “forced” to 
participate or to disclose every thing that is asked about them.  
However, I have never had a student who was so uncomfortable 
with this that they completely opted out of the activity.  I think 
most students are enormously relieved that by this time they are 
not having to take copious notes on some obscure topic they’ve 

been told is necessary to master in order to become a nurse or 
whatever their goal might be. 
 
The rest of the period we go over what the course will be like, the 
course outline, expectations and protocols and so forth.  I also indi-
cate that they have two open standing invitations which they can 
take advantage of at any time:  an opportunity to teach the class 
and a request to have a standing ovation. 
 
I find that by the end of this first class, students are engaged 
with each other, conversing and laughing.  I would contend 
that they feel grateful for having had an interest taken in them 
as individuals while at the same time feeling they belong to a 
collective enterprise.  Often at the end of the semester, students 
will come up to me and say that, while they enjoyed the class, 
the best thing was the first day when we got to know each 
other.  I believe this small investment in class time, building 
relationships and positive attitudes, pays dividends. 
 
Getting back to the actual workshop itself, all the participants were 
very enthusiastic, although few in number, and employed in non-
structured, self-paced, continuous intake sort of environments; 
they were well versed and practiced in these sorts of activities.  No 
one taught in the type of learning environment I do and for which I 
designed the workshop.  It was definitely preaching to the con-
verted. 
 
However, what followed was a scintillating discussion and sharing 
of ideas, activities and experiences, all of which happened to ad-
dress the affective domain of learning, how we can encourage 
learners and ways in which we can help   build self-esteem.  I 
came away with as much new raw material, as I’m sure I provided 
my participants with. 
 
I distributed to my “students” a booklet I had prepared containing 
other activities which I do.   For example, I put in the institutional 
registration mail-outs my students receive  a letter of welcome 
from me; I occasionally take fifteen minutes to read them a par-
ticular favourite children’s story of mine; I ask them at the start of 
each day’s class for any good news they are aware of and can 
share. 
 
I think what is most important for many of us in adult educa-
tion, is that in our work we are free to be who we are, are val-
ued for who we are.  This allows us to be authentic.  I know 
that students greatly appreciate this, and it helps to make the 
distinction between who is the learner and who is the teacher 
more obscure.  

My First Day of  Class 

“What the teacher is,  
is more important than what he teaches.” 

-Karl Menninger 
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Thompson/ Okanagan regional report  
(continued from page 17)  
 
Our main challenge is being able to respond to the continual shift 
in student profile. To that end, we have increased flexibility, en-
hanced student choice, adopted alternate delivery methods if ap-
propriate, and reconfigured classes by combining or overlapping 
them. At the same time we endeavor to maintain our highly-
valued classroom based delivery.  
 
Literacy activity continues to increase, as OC is involved in 
many Community Adult Learning Projects, Literacy Now Task 
Forces, and District Literacy Planning groups. At the Kelowna 
Campus, the literacy classroom has been converted to a literacy 
centre in order to more effectively provide instruction and ser-
vices to adult literacy students who have jobs and other commit-
ments.   
 
Over the past year, the department has worked hard to integrate 
upgrading programming with Okanagan College post-secondary 
programs.  A series of "Start Your Career with Us" brochures has 
been helpful. These materials clearly illustrate the pathway from 
skills assessment to upgrading to entrance into all OC post-
secondary programs.   
 
The AACP department is optimistic in terms of ABE program-
ming for the next year, as we continue to respond to the needs of 
adult learners in our communities.  
 
SD#73 (Kamloops) 
Submitted by Don Poelzer 
 
@KOOL – Kamloops Open Online Learning is Sd#73’s distrib-
uted learning center and enrolls adult learners in accordance with 
the DL Agreement that our district signs with the ministry. We 
offer a full grad program to our adult learners and we are funded 
on a per-course basis for each active student. Our courses are 
hosted on Web CT and Moodle, and we support tutorials via 
face-to-face, telephone, or by using online communication tools 
such as Elluminate or Skype. You can find a listing of our 
courses at www.kool.sd73.bc.ca.  
 
TRU 
Submitted by Lee Emery 
 
The faculty at the University Preparation Department (UPrep) at 
TRU are happy that the Campus 2020 tuition free ABE recom-
mendation is being implemented.  Also, we are pleased that there 
will be increased support for adults to return to school.  However, 
we don't believe this will necessarily mean a big increase in en-
rollments.  Our enrollments are holding steady - no real increase 
or decrease. 
 
UPrep has also been very active in the 2010 Legacies Literacy 
Now Community Literacy Plan.   
 
As well, now that Mary Madden has joined us from Williams 
Lake, our plan is to have her organize the PAL (tutor training for 

one on one assistance) program here, especially relevant now that 
the Laubach Literacy Society is no longer in town. 
 
We now have affiliation agreements with three First Nations 
adult education providers including the Nuxalt First nation in 
Bella Coola.  
 
As well, we will soon be offering UPrep courses in India and 
Dubai, as well our current program in Bangkok. 
 
Other regions 
I believe there are numerous other ABE programs going on in the 
Thompson/Okanagan region.  I am in the process of seeking out 
and contacting related programmers for inclusion in future issues 
of Groundwork—stay tuned! 

 

Fraser Valley 
  Submitted by Jean Atkinson  

Literacy Coordination, Development, and Outreach 
On 18 September Trudy Archie and Julia Dodge attended a 
meeting at the Justice Institute co-hosted by the Ministry of Pub-
lic Safety and Solicitor General, the Ministry of Education and 
Literacy BC of some key stakeholders in correctional basic edu-
cation. The objectives of the meeting were to: create momentum 
for a cross-ministerial, cross-sectoral, collaborative initiative for 
literacy instruction for inmates in provincial correctional facili-
ties; brainstorm solutions, initiatives and joint-working opportu-
nities; and identify near-term options for moving forward. The 
meeting generated an array of possible elements for a full pro-
vincial strategy. 

 
A District Literacy Plan forum was held in Chilliwack on 7 No-
vember to provide an opportunity for community literacy and 
school district teams form Langley, Mission, Abbotsford, Chilli-
wack, Agassiz, and Hope to develop an understanding of the 
purposes, procedures, and parameters related to the new District 
Literacy Plans legislation. Ministry of Education representatives 
talked about key elements of  the Read Now BC initiative, Liter-
acy Now and Literacy BC made presentations explaining their 
involvement and support services, and community teams had 
time to discuss their development work. As the communities in 
the Fraser Valley are already working in collaborative partner-
ships (UCFV, school districts, community agencies, and librar-
ies) the forum was primarily an opportunity for people to net-
work and meet colleagues from other districts.  

A Fraser Valley forum on Community and Workplace Essential 
Skills was held on 22 November. Dr. Satya Brink of Human 
Resources and Social Development Canada spoke about the 
latest research into adult literacy and essential skills. Brink 
stressed that Level 3 of the International Adult Literacy and 
Skills Survey is required for effective performance in the work-
place. In the survey, 40% of adult Canadians scored below 
Level 3. Following Dr. Brink’s talk, participants engaged in a 
community-based dialogue about how employers, employee and 
employment associations, educators, and community-based 
agencies in the Fraser Valley might work together to promote 
and support literacy and essential skills across their respective 
fields.  

http://www.kool.sd73.bc.ca


 

Fraser Valley Regional Report (cont.)  
UCFV continues to provide three community-based Adult Learn-
ing Centres integrated with Family Literacy Programs in Abbots-
ford and Chilliwack. 
 
There are seven Community Literacy Coordinators (four adult 
literacy and three family literacy) in the region as of September. 
This new development provides much needed information and 
resource sharing and integrated support services for adults aim-
ing to transition from community literacy programs into ABE or 
workplace skills training. 

 
 

For further information about any of the above events 
and activities, please contact: Julia Dodge, Director Lit-
eracy Coordination, Development & Outreach toll-free 
at 1-888-504-7441 (extension 4776) or 
julia.dodge@ucfv.ca  
 

University College of the Fraser Valley 
 

All of UCFV’s trades programs (except Aviation) will have 
moved to the new campus in the Canada Education Park by the 
end of November. The engineering building on the former army 
base has been renovated to a state-of-the-art facility. The master 
plan for the new Chilliwack campus was completed this summer 
and [eventually] all programs, including CCP, will join Trades at 
the Education Park, which also houses The World Trade Univer-
sity, the Justice Institute, and RCMP training facilities. 

 
UCFV has entered into partnership agreements with all the 
school districts in the region. The goal is to boost student partici-
pation and completion rates throughout the system by guarantee-
ing seats in particular programs at UCFV providing students 
meet the entry requirements; they will be supported at school and 
by the institution to do so as early as grade 10. There are also 
integrated learning opportunities, for example, a student could 
start their Welding level C certification at high school and com-
plete it at UCFV. 

 
On 20 November Aboriginal Access Services held an open house 
to show off their new location for S’olh Shxwleli (the Aboriginal 
Resource Centre) on the Chilliwack campus. It  featured tradi-
tional storytelling by Grandma Tillie Gutierrez and her son, 
UCFV student Davis Gutierrez;  readings by authors Rasunah 
Marsden, Lee Mareck, and Richard van Camp. The event was 
well-attended by a mix of faculty, students, and members of the 
community. 

 
The CCP (College and Career Preparation) department has devel-
oped an indigenous people’s knowledge course for possible de-
livery in September as part of a thrust to indigenize curriculum 
throughout the institution. It has yet to be decided whether the 
new course will be at the advanced or provincial level. Thanks to 
the efforts of Hilary Kennedy, the instructional assistant at Hope 
Centre, students are enjoying a free lunch and noon-hour activi-
ties on Tuesdays. A local business committed to supporting liter-

acy is providing lunch and Hilary is organizing the activities. So 
far, we have seen “Born Into Brothels” (about kids in India using 
cameras to document their daily life), played Pictionary, and 
carved pumpkins. 

 
Kwantlen University College 
Kwantlen is lobbying the government for Regional University 
status for the future. This will not affect its post secondary access 
programming or its traditional community outreach program-
ming. 

 
Kwantlen faculty attended a literacy meeting for colleges in Oc-
tober with representatives from Douglas College and Vancouver 
Community College. ABE delivery in the colleges was dis-
cussed; the challenges and future community initiatives for ABE 
delivery in the colleges were also discussed.  Faculty from all 
institutions pointed out that a number of instructors are frustrated 
at the amount of time that is spent talking about literacy in the 
province while little actual progress seems to be made. 
 
Aboriginal SPARK (Students, Preparation, Access, Reaching 
Goals, Knowledge)  Program: Kwantlen is developing a SPARK- 
like program for aboriginal students.  The Surrey School District 
is recruiting students from five schools and a program assistant is 
being hired. The Spark Program at Kwantlen has run for two 
years, and its mandate was to integrate females into post secon-
dary programs from the Indo-Canadian communities in the 

North Central 
Submitted by August Horning  

August took part in the Literacy Forum held at SFU this sum-
mer, where he met Ningwakwe, an aboriginal educator and 
national speaker who works in both Australia and Canada.  She 
spoke in  Prince George on Nov 21 to aboriginal students from 
UNBC and the College of New Caledonia.  (August suggested 
that Ningwakwe should be considered as a keynote speaker for 
our upcoming conference.)  
 
The BC Association of Aboriginal 
Friendship Centres (BCAAFC) has 
awarded a financial grant to the 
Prince George Native Friendship 
Centre (PGNFC) /Learning Circle 
Literacy Program (LCLP) for the 
purchase of new computers to pro-
vide literacy learning within the Family Literacy Project.   
 
To celebrate Family Literacy Day (January 27th) - PGNFC-
LCLP has partnered with the Aboriginal Business Develop-
ment Centre (ABDC ) as well as Learning Iniatiatives for 
Ruran Northern BC (LIRN BC) to host a 3 day conference 
event, which is currently in the planning and development 
stages.   
 
August is hearing much discussion amongst professionals and 
professors about the necessity of evaluating accessibility 
(financial) to our post-secondary education system.   

mailto:julia.dodge@ucfv.ca


 

READ NOW BC 
 

ReadNow BC is a comprehensive literacy action plan 
to help provide adults, Aboriginal people, K-12 stu-
dents and preschoolers with the skills they need to 
succeed. The plan’s second phase also includes the 
launch of the ReadNow BC website at 
www.readnowbc.ca, and a database of literacy pro-
grams and services available throughout B.C., com-
munity by community. The database was developed 
by Literacy BC with $200,000 from the Ministry of 
Education. 
 
ReadNow BC was introduced in January of this year 
with an investment of $27 million. Today’s $17.5-
million announcement, (Sept 7/07) on the eve of In-
ternational Literacy Day, brings that investment  to 
nearly $44.5 million. Since 2001, the Province has 
announced over $123.5 million in new literacy pro-
grams and services in support of its goal of making 
British Columbia the best-educated, most literate 
jurisdiction in North America. 

 
(Continued from page 3) 
 

appropriate action taken, etc.  To compare adult learning environ-
ments with K-12 learning environments causes difficulties.  
There is no place in adult education for ‘classroom management 
skills’ or ‘discipline’ as there is in the K-12 system.  Rather there 
is a strong sense of equality between teacher and student, mutual 
respect, and a particular kind of caring or nurturing to foster the 
self confidence desperately needed by these adult students.  
Adult students also bring with them a variety of other issues – 
barriers if you will – that often hinder them in meeting their 
goals. 
 
These barriers include poverty, unemployment, underemploy-
ment, daycare issues, financial issues, housing issues, family is-
sues, mental and physical health issues, support systems, anger 
management and substance abuse to name a few.  One of the 
largest barriers here in the Lower Mainland and in small isolated 
communities is that of language. Our immigrant students come to 
us with a variety of educational backgrounds in languages other 
than English – university degrees, technical certification, high 
school completion, limited education and no education – but all 
are focused on improving their English.  They are enrolled in 
community English as a Second Language classes, ELSA spon-
sored classes, English for the Workplace programs (ELSA and 
others), secondary completion programs, vocational/technical 
programs, professional programs, and post secondary programs.  
In our smaller, especially more isolated, communities there may 
be a lack of trained ESL instructors or there may not be enough 
students to warrant even having a class.  With this issue in mind, 
it would be relevant to include an ESL training component in a 
program certifying Adult Educators. 
 
With these major differences in mind, it is the view of our Asso-
ciation that teacher training requirements for the adult education 
system need similarly to be distinguished from training needs in 
the K-12 system.  . 
 
There are programs available that deal specifically with the adult 
learner. The BC College and Institute System recognizes these 
programs and some institutions encourage their instructors to take 
the long standing Instructor Diploma program offered by Van-
couver Community College along with a Masters Degree.  These 
programs are also offered at the major Universities in British 
Columbia and most other provinces and other similar jurisdic-
tions in North America. They have existed for decades.  It is our 
view that these credentials need to be properly recognized in or-
der that ‘Adult Educators’ receive credit for training specific to 
the teaching that they do on a daily basis.  It is not appropriate to 
send Adult Educators with years, even decades, of supervised 
experience working successfully with adults, into K-12 training 
environments in order to receive methodology and practicum 
experience with children.  The teaching certificate is specific to 
children.  It is not an adult education credential.  What is needed 
is recognition of the many University certificates specific to the 
teaching of adults that are in place, rather than some well-
intentioned but seriously misguided attempt to have Adult Educa-
tors re-qualify as child educators in order to continue to teach 
adults. 
 

 
 
 
 

In order to assist deliberations in this area, our Association 
would be pleased to act in consultation with any of the Min-
istries or relevant associations to provide appropriate direc-
tion.  We would also recommend involving the Adult Educa-
tion faculty of the Faculty of Education at UBC as the long-
est established historical provider of education specific to the 
teaching of adults in this Province. 
 
Another recommendation would be to adjust the structure of 
the BCCT in order to accommodate adult education expertise 
and experience, in order that appropriate recognition be 
moved forward systematically in to the future.  This would 
mean taking the time to evaluate these Adult .Educators’ 
abilities which have developed through relevant training pro-
grams, professional development aimed specifically at the 
adult learning environment and many years of experience in 
the adult area.  What is needed is for an evaluation – a Prior 
Learning Assessment - to determine what instructors have 
already learned and used in best practice and through rele-
vant training and certify these instructors with the B.C. Col-
lege of Teachers under a separate stream. 
 
Thank you for your attention to this matter!  We, as an Asso-
ciation, look forward to hearing from you and, as mentioned, 
we are ready to assist in any manner possible. 
 
Yours truly 
Nita Jacob, President 
Adult Basic Education Association of British Columbia 
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Save the Date! 
 

May 1—3, 2008 

 
ABEABC Conference 2008 
Teaching / Learning  

Excellence  
 

Hosted by  
Camosun College 

Lansdowne Campus  
3100 Foul Bay Road  

Victoria, BC 
 
 
 

Call for workshop  
proposals: 

Email to Leonne Beebe 

leonne.beebe@ucfv.ca 
 

mailto:leonne.beebe@ucfv.ca


 

 
What is ABEABC? 

The Adult Basic Education Association of BC is: 
• An association of people concerned about the provision of high quality learning  
  opportunities for undereducated adults 
• The only association specially for adult basic educators in British Columbia 
• The first such provincial organization in Canada 
• Connected with other groups involved in adult education such as:  
  the Movement for Canadian Literacy BC 
  the Pacific Association for Continuing Education 
   the Teachers of English as an Additional Language, etc. 
• An association which works to raise public and government awareness of the basic education needs of British Columbians 
• The donor of an $100-$200 award to an outstanding student in each member institution 

Membership in the ABEABC is open to you if you are involved in: 

• basic literacy programs 
• ABE 
• native adult education programs 
• literacy in libraries’ ESL programs for adults 
• workplace literacy programs 
• correctional institution programs 
• GED and college-prep prorams 
• community-based programs 

 
 
How do I join? 
 
Fill out the membership application form and return it 

along with a cheque made out to the Association for 

your annual dues. Memberships expire 12 months fol-

lowing our receipt of your fee. 

 
ADULT BASIC EDUCATION ASSOCIATION OF BRITISH COLUMBIA  
MEMBERSHIP APPLICATION 
 
Name __________________________ Employer:________________________________ 
 
Home Phone: _______________________  Work phone: __________________________ 
 
Fax: ______________________ Email: ___________________________________________ 
 
Address:   __________________________________________________________________ 
 
City:  _______________________________________ Postal Code: _____________________ 
 
Please indicate which category fee fits your category: 

• Individual and Groundwork subscription $40 
• Individual outside Canada $50 
• Organizations $175 (includes $100 bursary)…. �  .$275 (includes $200 bursary) 
• Organizations without bursary $75. Institutional memberships are due February 28 annually.  
• Business and union $50 – 
• Non-profit community groups $40 

 
Membership fee includes a subscription to Groundwork.       Invoices are available from our website.  
Membership fees and donations are tax deductible. 
 
Total amount enclosed $  _____________ 
 
Mail to: Membership Chair 
The Adult Basic Education Association of British Columbia 
5476- 45 Ave, Delta, BC V4K 1 L4                        Website: http://www.abeabc.ca/ 

http://www.abeabc.ca/
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